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This survey instrument may be used to assess language proficiency of students with 
disabilities characterized as moderate or severe.  It is for students who, because of their 
disability, cannot access all or part of the ELPAC, and is designed for students who 
participate in the California Alternate Assessment (CAA).  It assesses in all areas 
required by the California Department of Education, including listening, speaking, 
reading, and writing.  It establishes levels in both the primary language as well as 
English.  If unsure about which English Language Development assessment a student 
will best respond to, the IEP team may utilize the English Language Proficiency 
Assessment Participation Consideration worksheet. 
 
Because students with moderate or severe developmental and intellectual disabilities 
usually have delays in the areas of general language development and cognition, it 
often is difficult to establish the level of English language proficiency.  Therefore, an 
analysis of proficiency in English as compared to proficiency in the primary language 
becomes very informative. 
 
The information from this survey can be used to determine whether the student is 
considered to be an ‘English Learner’ (EL) or a student with disabilities in language and 
cognition, across languages.  Students who are considered to be ELs will receive 
targeted instruction in ELD, including vocabulary, syntax, grammar, functions and 
conventions unique to the English language (academic and conversational).  Students 
who are considered to be delayed in any language will receive targeted instruction in 
general development of language and communication. 
 
Students who are ELs will have at least one IEP goal that addresses English Language 
Development. All IEP goals must be linguistically appropriate, which means they are at 
the appropriate EL level. Special consideration must be given to the language of 
instruction (English or primary language). IEP teams for ELs will include persons with 
expertise in second language acquisition who understand how to differentiate between 
limited English proficiency and a disability. 
 
For our students with moderate-severe disabilities, this may mean that they will be 
taught to make simple requests or express needs first in the primary language, or, that 
instructions for functional skill activities are given in both English as well as the primary 
language, or in the primary language only. 
 
The VCCALPS can also be used to assist in reclassifying a student to Fully English 
Proficient (RFEP) who has formerly been considered an EL.  For students who perform 
at low levels, have similar error patterns, or errors similar to other students with similar 
disabilities in both English and the primary language, the IEP team may recommend to 
the district English Language Development (ELD) department that the low proficiency 
level in English is due to the disability.  Although the IEP team may make the 
recommendation, the final decision about reclassification lies with the ELD Department, 
with input from parent(s). 
 
For four years following reclassification, students will continue to receive support and 
monitoring of their English language development. 

Introduction/Purpose 
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Date:________________________________                                                Student ___________________________________________   
 
                                                                                                                                           
 

 

English Language Proficiency Assessment Participation Consideration 
 
Alternate assessments provide an alternate means to measure the English language proficiency of students with disabilities whose individualized 
education program (IEP) teams have determined that they are unable to participate in the ELPAC even with universal tools, designated supports or 
accommodations.  In order to aid an IEP team in its determination of whether a student should use alternate assessments, the following may be 
considered: 
 
Circle “Agree” or “Disagree” for each item: 
 
Agree  Disagree The student requires extensive instruction in multiple settings to acquire, maintain, and generalize skills necessary for  
    application in school, work, home, and community environment. 
 
Agree  Disagree The student demonstrates academic/cognitive ability and adaptive behavior that require substantial adjustments to the  
    general curriculum.  The student may participate in many of the same activities as their non-disabled peers; however, their 
    learning objectives and expected outcomes focus on the functional applications of the general curriculum. 
 
Agree  Disagree The student cannot address the performance level assessed in the ELPAC, even with accommodations. 
 
Agree  Disagree The decision to participate in the alternate assessment is not based on the amount of time the student is receiving special 
    education services. 
 
Agree  Disagree The decision to participate in the alternate assessment is not based on excessive or extended absences. 
 
Agree  Disagree The decision to participate in the alternate assessment is not based on language, cultural, or economic difference. 
 
Agree  Disagree The decision to participate in the alternate assessment is not based on the deafness/blindness, visual, auditory, and/or  
    motor disabilities. 
 
Agree  Disagree The decision to participate in the alternate assessment is not primarily based on a specific categorical label. 
 
Agree  Disagree The decision for alternate assessment is an IEP team decision, rather than an administrative decision. 
 
If the answer to any of the statements is “Disagree”, the team should consider including the student in the ELPAC with the use of any necessary 
accommodations. Specify whether the student will be assessed using the alternate in all domains or which domain(s) of the ELPAC the alternate 
assessment(s) is replacing. 
 
IEP Team Decision: _____________________________________________ is eligible for participating in the ELPAC. 
  

[] All domains OR Indicate the domain(s) the student will participate in the ELPAC  [] Listening  [] Speaking  [] Reading  [] Writing 
 
IEP Team Decision: _____________________________________________ is not eligible for participating in the ELPAC. 
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This instrument should be used in a similar manner as the ELPAC, and must be used for all 
students with a language other than English in questions #1-#3 on the Home Language Survey. 
(Question #4 is discretionary for the districts). 
 
WHEN:  For all students entering school, the assessment should be administered within the first 30 
days of enrollment.  It should be readministered annually during the testing window for ELPAC. 
 
HOW/WHO: The listening, reading and writing portions of the assessment are to be administered in 
multiple sessions in short lengths of time as tolerated by the student.  Because there is a great deal 
of overlap in the content of the items in English and primary language, it is suggested that those 
sections be administered in random order, with at least an hour between sessions.  They should be 
administered by classroom staff who know the student well, to assure maximum performance.   
 
The speaking session should be completed by those who know the student well, at minimum the 
teacher and primary caregiver. 
 
Some sections require that directions and/or prompts be given in the primary language, so a person 
who is fluent in that language is required. 
 
The assessor is advised to use the least intrusive prompting or adaptations necessary to obtain a 
response from the student.  If he/she is capable of pointing, speaking, etc, they should be required 
to do so.  If not, eye gaze, head nod, or indicating yes/no to adult model will suffice. 
 
For each section, jot down the items or words the student correctly responds to or performs.  Circle 
the number which best correlates with performance, place in points column and total the number of 
points per page. 
 
Record totals from each page on the Summary Sheet, which will indicate levels in each area to be 
used for decision making and planning. 
 
In 2007-18 school year, the ELPAC will be given in the spring of 2018 as a summative assessment. 
Subsequently, the ELPAC will be given as both the initial and the summative assessment. 
 

Instructions 
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Listening – Primary Language 
 

VCCALPS 
 

Listening:  Provide oral requests in primary language only.  Describe responses on lines provided, 
then circle the score which best applies and record in points column.  It is permissible to score items 
based on extensive observation in classroom settings, in addition to responses in the testing situation. 
 
In response to the primary language, the student:     Points 

1. Responds to commands (record highest level obtained): 
  
  
  
  ________ 
1 part command with light physical prompt (1 pt.)  1 part with visual prompt (2 pts.)   [0-5] 
1 part, no visual (3 pts.)   2 part, visual (4 pts.)   2 part, no visual. (5 pts.) 
      

2. Identifies body parts using student’s response mode by pointing, eye gaze,  
using AAC or indicating yes/no to adult model. (May use pictures or have  
student point to self.) (list): 
  
  
  
    
0 1 (1 pt.)  2 (2 pts.)  3 (3 pts.)  4 (4 pts.)  5+ (5 pts.) [0-5] 

 
3. Identifies family members/familiar people, using student’s response mode by  

pointing, eye gaze, using AAC or indicating yes/no to adult model.  (May use  
people or pictures.) (list): 

               
    
0 1 (1 pt.)  2-3 (2 pts.) 4-5 (3 pts.) 6-7 (4 pts.) 8+ (5 pts.) [0-5] 

 
4. Identifies foods/food items using student’s response mode by pointing, eye  

gaze, using AAC or indicating yes/no to adult model (list): 
  
  
  
    
0 1 (1 pt.)  2-3 (2 pts.) 4-5 (3 pts.) 6-7 (4 pts.) 8+ (5 pts.) [0-5] 

 
 
       Total Listening Points (Primary)   [0-20] 
 
 

Listening/Primary Language 
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Listening – English 

VCCALPS 
 

Listening:  Provide oral requests in English only.  Describe responses on lines provided, then circle 
the score which best applies and record in points column.  It is permissible to score items based on 
extensive observation in classroom settings, in addition to responses in the testing situation. 
 
In response to English, the student:       Points 

1. Responds to commands (record highest level obtained): 
  
  
    
1 part command with light physical prompt (1 pt.)  1 part with visual prompt (2 pts.)   [0-5] 
1 part, no visual (3 pts.)   2 part, visual (4 pts.)   2 part, no visual. (5 pts.) 
 

2. Identifies body parts using student’s response mode by pointing, eye gaze,  
using AAC or indicating yes/no to adult model. (May use pictures or have  
student point to self.) (list): 
  
  
    
0 1 (1 pt.)  2 (2 pts.)  3 (3 pts.)  4 (4 pts.)  5+ (5 pts.) [0-5] 

 
3. Identifies family members/familiar people, using student’s response mode by  

pointing, eye gaze, using AAC or indicating yes/no to adult model.  (May use  
people or pictures.) (list): 

             
    
0 1 (1 pt.)  2-3 (2 pts.) 4-5 (3 pts.) 6-7 (4 pts.) 8+ (5 pts.) [0-5] 

 
4. Identifies foods/food items using student’s response mode by pointing, eye  

gaze, using AAC or indicating yes/no to adult model (list): 
  
    
0 1 (1 pt.)  2-3 (2 pts.) 4-5 (3 pts.) 6-7 (4 pts.) 8+ (5 pts.) [0-5] 

 
 
 
       Total Listening Points (English)   [0-20] 

Listening/English 
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Speaking – Primary Language 

VCCALPS 
 
 

Speaking:  Use input from people who know the student (parents, siblings, teachers).  Describe on 
lines provided, then circle the score which best applies and record in the points column.   
 
In the primary language:         Points 
 
1.         Student indicates need for assistance (i.e., more of an item, toileting needs, 

physical help, negations, etc.)(describe): 
  
    
Not at all (0pts) Gestures (1 pt) Vocalizations (2pts) Word (primary language)(3 pts) [0-5] 
Phrase (primary language)(4 pts) Sentence (primary language)(5pts)     
  

 
2. Student uses words in primary language (list):   

  
  
  
    
0 1-5(1 pt.)  6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21+(5 pts.) [0-5] 

 
3. Student uses phrases in primary language (may not be semantically correct)  

(list):   
  
  
    
0 2 word phrase (2 pt.) 3 word phrase (3 pts.) 4 word phrase (4 pts.)  [0-5] 
5 word phrase or more (5 pts.)       
 

4. Student uses complete sentences in primary language (may not be semantically 
 correct) (list):   

  
  
  
  
    
0 1 sentence (1 pt.)  2 sentences (2 pts.)  3 sentences (3 pts.) [0-5] 
4 sentences (4 pts.)  5 sentences or more (5 pts.)   
     

 
NOTE: If student uses an augmentative communication system, records words or 
phrases used in the primary language (if any). 
 
       Total Speaking Points (Primary)   [0-20] 

Speaking/Primary Language 
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Speaking – English 

VCCALPS 
 

Speaking:  Use input from people who know the student (parents, siblings, teachers).  ).  Describe on 
lines provided, then circle the score which best applies and record in the points column.   
 
In  English:           Points 
 
1.         Student indicates need for assistance (i.e., more of an item, toileting needs, 

physical help, negations, etc.)(describe): 
  
    
Not at all (0pts) Gestures (1 pt) Vocalizations (2pts) Word (3 pts)                            [0-5] 
Phrase (4 pts) Sentence (5pts)     
 

2. Student uses words in English (list):   
  
  
  
    
0 1-5(1 pt.)  6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21+(5 pts.) [0-5] 

 
3. Student uses phrases in English (may not be semantically correct)(list):  

  
  
    
0 2 word phrase (2 pt.) 3 word phrase (3 pts.) 4 word phrase (4 pts.)  [0-5] 
5 word phrase or more (5 pts.)       
 

4. Student uses complete sentences in English (list):   
  
  
  
  
  
  
    
0 1 sentence (1 pt.)  2 sentences (2 pts.)  3 sentences (3 pts.) [0-5] 
4 sentences (4 pts.)  5 sentences or more (5 pts.)       

 
NOTE: If student uses an augmentative communication system, records words or 
phrases used in English (if any). 
    Total Speaking Points (English)   [0-20] 

Speaking/English 
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Reading – Primary Language 

VCCALPS 
 

Reading:  Present student with text in primary language.  Present directions in both English and 
primary language. Describe responses on lines provided, then circle the score which best applies and 
record in the points column.  It is permissible to score items based on extensive observation in 
classroom settings, in addition to responses in the testing situation. 
 
1. Matches letter, character or word in primary language when presented with 

field of two (letter, characters, words) in primary language. Indicate using 
student response mode by pointing, eye gaze, using AAC or indicating yes/no 
to adult model.  Present at least 10 trials (list): 
  
  
    
0 2 correct (1 pt.) 4 correct (2 pts.) 6 correct (3pts) 8 correct (4pts)  10 correct (5 pts.) [0-5] 
 

2. Indicates sounds of letters/meaning of characters in primary language alphabet  
 (making sound or indicating yes/no to adult model) 
 (ie, “What sound does this make?”) (list): 

  
  
  
    
0 1-5(1 pt.)  6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21-25(5 pts.) [0-5] 

 
3. When presented with two words in primary language indicates correct 

choice  when read aloud (pointing or eye gaze).  Present at least 5 trials 
(list): 
  
  
  
    
0 1 correct (1 pt.) 2 correct (2 pts.) 3 correct (3 pts.) 4 correct (4 pts.) 5 correct (5 pts.) [0-5] 

 
4. Reads sight words in primary language (list): 

  
  
  
    
0 1-5(1 pt.)  6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21-25(5 pts.) [0-5] 

 
 
       Total Reading Points (Primary)   [0-20]  
 

Reading/Primary Language 
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Reading – English 

VCCALPS 
 

Reading:  Present all text in English.  Present directions in both English and primary language.  
Describe responses on lines provided, then circle the score which best applies and record in the points 
column.  It is permissible to score items based on extensive observation in classroom settings, in 
addition to responses in the testing situation. 
 
1. Matches letter, character or word in English when presented with field of two 

(letter, characters, words) in English. Indicate using student response mode 
by pointing, eye gaze, using AAC or indicating yes/no to adult model.  
Present at least 10 trials (list): 
  
  
    
0 2 correct (1 pt.) 4 correct (2 pts.) 6 correct (3pts) 8 correct (4pts)  10 correct (5 pts.) [0-5] 
 

2. Indicates sounds of letters/meaning of characters in English alphabet  
 (making sound or indicating yes/no to adult model) 
 (ie, “What sound does this make?”) (list): 

  
  
  
    
0 1-5(1 pt.)  6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21-25(5 pts.) [0-5] 

 
3. When presented with two words in English indicates correct choice  
 when read aloud (pointing or eye gaze).  Present at least 5 trials (list): 

  
  
  
    
0 1 correct (1 pt.) 2 correct (2 pts.) 3 correct (3 pts.) 4 correct (4 pts.) 5 correct (5 pts.) [0-5] 

 
4. Reads sight words in English (list): 

  
  
  
    
0 1-5(1 pt.)  6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21-25(5 pts.) [0-5] 

 
 
       Total  Reading Points (English)   [0-20]  

Reading/English 
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Writing – Primary Language 

VCCALPS 
 

Writing:  Present student with directions in primary language and English.  Describe responses on 
lines provided, then circle the score which best applies and record in the points column.  It is 
permissible to score items based on extensive observation in classroom settings, in addition to 
responses in the testing situation. 
 
1.   Using letters, conveys meaning by printing/typing/stamping. 

  
  
    
(Record most common prompt level)   [0-5] 
0 words (0pts)   1 word (1pt)  
2 words (2pts)   2 word phrases (3pts)  
3 word phrases (4pts)   Sentence (5pts)  
 

2. Traces/copies/types letters/characters in primary language when presented  
with model (present at least ten- include any letters unique to primary  
language) (list): 
  
  
  
    
(Record most common prompt level)   [0-5] 
Hand over hand-all letters (0pts)  Hand over hand 5 or more letters (1pt)  
Hand over hand 4 or less letters (2pts) Intermittent physical prompts, all letters (3pts)  
Verbal Prompts (4pts)   Independent (5pts)  

 
3. Prints letters from model minimally legibly when shown briefly and then removed 

 (list): 
  
  
    
(Record most common prompt level)   [0-5] 
Hand over hand-all letters (0pts)  Hand over hand 5 or more letters (1pt)  
Hand over hand 4 or less letters (2pts) Intermittent physical prompts, all letters (3pts)  
Verbal Prompts (4pts)   Independent (5pts)  
 

4. Prints/types/stamps alphabet letters/characters/words in primary language  
when read aloud and/or using letters/characters/words of students’ choice (list): 
  
  
  
    
0 1-5(1 pt.)  6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21-25(5 pts.) [0-5] 
 
 

       Total Writing Points (Primary)   [0-20]  

Writing /Primary Language 
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Writing – English 
 

VCCALPS 
 

Writing:  Present student with directions in both primary language and English.  Describe responses on 
lines provided, then circle the score which best applies and record in the points column.  It is 
permissible to score items based on extensive observation in classroom settings, in addition to 
responses in the testing situation. 
 
1. Using letters, conveys meaning by printing/typing/stamping.  

  
  
    
(Record most common prompt level)   [0-5] 
0 words (0pts)   1 word (1pt)  
2 words (2pts)   2 word phrases (3pts)  
3 word phrases (4pts)   Sentence (5pts)  
 

2. Traces/copies/types letters/characters in English when presented  
with model (present at least ten) (list): 
 
  
  
    
(Record most common prompt level)   [0-5] 
Hand over hand-all letters (0pts)  Hand over hand 5 or more letters (1pt)  
Hand over hand 4 or less letters (2pts) Intermittent physical prompts, all letters (3pts)  
Verbal Prompts (4pts)   Independent (5pts)  

 
3. Prints letters from model minimally legibly when shown briefly and then  

removed (list): 
  
  
    
(Record most common prompt level)   [0-5] 
Hand over hand-all letters (0pts)  Hand over hand 5 or more letters (1pt)  
Hand over hand 4 or less letters (2pts) Intermittent physical prompts, all letters (3pts)  
Verbal Prompts (4pts)   Independent (5pts)  
 

4. Prints/types/stamps alphabet letters/characters/words in English when read 
aloud and/or using letters/characters/words of students’ choice (list): 
  
  
  
    
0 1-5(1 pt.)  6-10(2 pts.) 11-15(3 pts.) 16-20(4 pts.) 21-25(5 pts.) [0-5] 
 

 
 
Total Writing Points (Primary)   [0-20]

Writing/English 
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Summary Sheet 
 

Ventura County Comprehensive Alternate Language Proficiency Survey 
for Students with Moderate/Severe Disabilities (VCCALPS) 

 
Student Name      DOB   District   School    

Administered by      Title      Date     

Language (other than English) on Home Language Survey      (Primary Language) 

 
Listening 20 possible 
 
Primary       
  Score   Level   
 
English       
  Score   Level   

 
Levels for each area: 
0-6 – Beginning 
7-14 –Somewhat Developed 
15-17 – Moderately Developed 
18-20 – Well Developed 
 
 

Speaking 20 possible 
 
Primary       
  Score   Level   
 
English       
  Score   Level   
 

 

Reading 20 possible 
 
Primary       
  Score   Level   
 
English       
  Score   Level   
 

Beginning = Emerging 

Somewhat/Moderately Developed = 
Expanding 

Well Developed = Bridging 

Writing 20 possible 
 
Primary       
  Score   Level   
 
English       
  Score   Level   
 

 

  
Overall Level Primary Language __________ 
 
Overall Level English ____________ 

Overall Levels: 
0-24 – 1 Beginning 
25-56 – 2 Somewhat Developed 
57-68 – 3 Moderately Developed 
69-80 – 4 Well Developed 
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